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The SHINE Case Studies: summary for schools 
The Schools Health and Wellbeing Improvement Research Network (SHINE) conducted case 
studies in Autumn/Winter 2019 -2020 to understand schools’ experiences of being members of 
SHINE and the uptake and impact of the Health Behaviour in School-aged Children (HBSC) data 
reports at school level.  Through these case studies, we aimed to understand how the results from 
the HBSC survey have been used to inform health and wellbeing action planning at school and 
local authority level, who has been involved in this process and how. We also aimed to identify 
barriers and facilitators to the effective use of data within the school context.  
 

Method 
A case study design was used to explore school engagement with SHINE.  We recruited from 
within four local authorities, with one primary school, one secondary school, the local 
authority Health and Wellbeing (HWB) Lead and Data Lead participating from each.  Within each 
school, we conducted interviews with a senior leader, the SHINE lead and another relevant 
stakeholder with a remit for mental health and wellbeing.  We also conducted focus groups with 
school staff and pupils (P7 or S2 and S4). 
 
 

             

Results  
To present the results of the case studies, we considered the context the schools were working in 
and how widely they had shared the SHINE/HBSC data report within the school community. We 
then focused on the facilitators and barriers to engagement with the SHINE/HBSC reports 
identified by the stakeholders. 
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School and local authority contexts - common themes 
 
Participants said: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Sharing the HWB data 
Engagement with the SHINE report by staff across the schools varied.  Some schools had not 
shared the report widely and in others it was available for all staff to read if they were 
interested.  In other schools, the report had been shared with staff for specific purposes, and often 
only a section of it was considered necessary for that purpose.  For those who had an opportunity 
to use it for a planning activity, they had generally found it useful.  In only one school, pupils had 
seen the report ahead of the focus groups.  
 
School participants were generally supportive of sharing findings from SHINE, and other data 
collection activities with pupils, parents and the wider community.  They believed that this 
dialogue was necessary for changes to be implemented.  They were cautious about how this 
should be done, stressing that they were reluctant to share a full report, and that 
with pupils some of the sharing would be done within the context of teacher support.     
 
 
 
 
 
 
 
 

• Mental health and wellbeing are a main 
priority for both schools and local authorities 

• Anxiety was perceived to be highly prevalent, 
having risen steadily in recent years – although 
whether through an increased number of 
difficulties or whether more commonplace 
difficulties now being labelled as mental 
health issues remains to be established 

• There had been a shift to the use of data and 
evidence within schools and local authorities 
to ensure planning and decision-making are 
underpinned by evidence from pupils - school 
participants recognised a deficit in their skills 
in this area, and that the expertise that SHINE 
could provide was welcomed.  

 

There are young people 
who are clearly exhibiting 
signs of anxiety but there 
are also a lot of people who 
talk about having anxiety 
and it’s trying to 
differentiate the normal 
trials and tribulations of life 
and, in particular, as a 
teenager and actually 
where it’s gone past that.” 
[School B1, Headteacher] 
 
 
 

“So you wouldn’t necessarily issue the whole report.  You could make staff 
aware that the report was there and if they want a copy we’ll send it on to you, 
… for the staff across the school I would be cherry-picking the bits out of it and 
delivering it sort of breaking that down.  For the staff like support for learning, 
wellbeing, guidance I would be issuing them with a full report.”  
[School D2, Acting Deputy Headteacher] 
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Facilitators to engagement with the SHINE/HBSC HWB data reports 
 
Participants liked the following: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

“It’s really accessible and that’s 
what you need when you’re 
dealing with this volume of data. 
[LA3, HWB Lead]” 
 

“It was beautifully written and 
very well-organised and I loved 
the fact that you then had your 
lists of websites to go to, because 
it gave me something to work 
with, with the parents.“[School 
A1, Stakeholder] 
 
 

• excellent layout and presentation 
• comprehensive and accessible content  
• timing of the reports facilitates planning for 

the year ahead 
 
 
 

• very useful “Who can help” section 
• the SHINE reports’ How can your school 

support… section for each health topic 
advocates a “whole-school” approach, which 
aligns with the schools’ ethos around “HWB -
responsibility for all” and commitment to 
training in mental HWB for staff 
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• pupils prefer the adult version of the 
report to the pupil-friendly report  

• pupils found it interesting to look 
and discuss the data    

 

“It’s knowing maybe what other people are 
going through a bit more and how you could 
maybe help them, if it’s not something you’re 
feeling, it may be something someone else is 
feeling.” [School D2, S2 Pupil Focus Group, 
Participant 1] 
 

• the gender split in the data, which enables a 
more targeted approach to pupil HWB 

• the regional comparisons are useful for 
benchmarking, as are national data 

“It shows the difference between us 
and it makes you think, is it easier for 
either gender, or are we all having the 
same struggles?”  [School B1, S4 Focus 
Group, Participant 2] 
 
 

• the framework of the network facilitates staff 
learning from other staff and sharing best 
practice around the use of data in schools 

• SHINE’s research expertise to collect, manage 
and analyse data on a large scale is very much 
valued as schools do not have the capacity for 
this 
 

Sharing best practice from SHINE and 
making it a sustainable model 
because …it's really busy in 
schools, …so if people could be 
saying, look this is …how we used it 
really succinctly, and then …teachers 
who have already used it will give you 
the shortcuts.” [School C2, Deputy 
Headteacher] 
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 Barriers to engagement with the SHINE/HBSC HWB data reports 
 
Participants questioned: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

“It was only something like 20-odd 
students in the sample.  So you can tell it 
wasn’t really enough to actually inform 
any change at that point. ”  [School C1, 
SHINE Lead] 
 
 

Local Authorities 
less likely to use 
school-level 
reports and would 
favour authority-
level reports 

 

The small numbers of pupils surveyed 
for HBSC might not be representative 
of the wider school context 
 

“…we would need to bring the school data together …for us in a 
local authority, we wouldn’t be reacting to information that was 
just coming out of one school.  We would want the totality of the 
schools…to really support the work that we are doing across the 
local authority, having that collated information, as best we can, 
would be the most useful thing.”  [LA1  HWB Lead] 
 

Being unable to identify 
individual pupils who may 
need support, as the data is 
anonymized 
 

“Having a discussion with a child one-on-one is so 
rich, whereas getting a number, it’s not quite so 
rich. It definitely has its place. But I think it also has 
to go hand-in-hand with your one-to-one and your 
focus groups...” [School A1, Stakeholder] 

 
 

Some scepticism surrounding 
the extent to which the data 
reflected their day-to-day 
experiences of pupils 
 

Time and workload 
concerns about sharing 
the data with staff 
 

“With you mentioning ACEs, like life satisfaction, 
90% of our children said that they’ve got a high 
life…Just reading that just doesn’t make sense with 
what we’re working with daily.” [School C2, School 
Staff Focus Group, Participant 4] 

 
 

“…we have got quite a lot of data now and it’s being mindful 
not to swamp staff and trying to support them.  They know it’s 
here, they could have access to it, but it’s been more just about 
taking one step at a time and making sure we’re in line with 
our priorities.” [School C2, Acting Headteacher]  
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Response to SHINE research expertise 
 
 
 

 

 
 

Next steps 
SHINE’s work should continue to: 

• complement commitments at national, local authority and school-level to using HWB data in 
school improvement planning 

• provide resources to support teachers to share the HWB data reports with pupils and parents 
• provide resources to support teachers, which demonstrate how survey data could be used to 

support pupil wellbeing 
• support schools to integrate the HWB data with other data collection activities. 
• support schools by providing the resources and expertise for larger data collection in schools 

  

Conclusion 
SHINE would like to thank all the staff and pupils from the schools and Local Authorities who were 
involved in the case studies for their contribution. The subsequent development of the successful 
SHINE mental health on-line pupil survey learned much from the SHINE case studies. SHINE aims to 
continue to support schools in terms of time and resource savings with research expertise that 
schools do not otherwise have access to.  
  

“For me to even get near this would be five years later, maybe. Whereas people 
who are researchers, who can interpret the data more effectively than me... you 
can see the benefit of a skilled professional doing it.”   
[School A1, Headteacher] 

 
 


